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Overall Academic Department Goals/Priorities

The goal of the academic department is to support the work of urban educators to improve student achievement for
all students in our member districts. The department collaborates with researchers to determine district systems and
resources that correlate with improved student achievement. These results inform our recommendations to
instructional leaders.

We share high-leverage information through publications and videos, and provide on-site strategic support teams,
webinars, and job-alike conferences to facilitate networking and collaboration among our members. We collaborate
with other national organizations including Student Achievement Partners (SAP) and Council of Chief State School
Officers (CCSS0), and National Assessment Governing Board (NAGB) in support of raising student achievement
in our member districts.

Our focus since spring has been on supporting districts throughout the COVID-19 crisis and the development of
guidance for high quality professional development. We continue to provide technical assistance and written
guidance for developing and implementing high-quality curriculum documents to support school staff in elevating
teaching and learning to align to college- and career-readiness standards. Additionally, we offer guidance for
assessing the level of implementation of curriculum standards within a district, and for increasing the functionality
of academic key performance indicators.

COVID Response
Chief Academic Officer COVID-19 Weekly Virtual Meetings

Beginning March 24, 2020, instructional leaders were invited to join in a job-alike weekly forum to discuss
challenges and approaches they were using to continue student learning and support during the sudden, rapidly
changing landscape due to COVID-19 mandated school closures. To date, the Academic Team has facilitated 32
virtual meetings with CAQ’s and other instructional leaders to provide a safe space for speaking frankly and for
sharing ideas with peers. Additionally, the Council developed a secure space for council member districts to
access and share resources, PowerPoints, and other relevant information using the EdWires platform. We will
continue to convene these meetings on a bi-weekly basis beginning January 12, 2021 and compile additional
resources throughout the year. The team facilitated discussions that helped members consider how to maintain
quality instruction while adapting to the challenges of ever-changing learning environments. Major topics
included:

e Acceleration versus Remediation: Addressing Unfinished Learning
Addressing instruction for students, including English language learners and students with disabilities
Gathering feedback from teachers, students, and parents
Adjustments to original remote plans
Attendance, grading and promotion policies
Learning Management Systems

Adapting fall curriculum guidance for teachers using priority instructional content in ELA and
Mathematics



Insights gained from summer school implementation
Reopening plans and instructional models
Plans to re-engage students in the learning process in multiple instructional environments for the fall
Plans for addressing Social Emotional Wellness and trauma
Professional development for summer and fall
Addressing Unfinished Learning after COVID-19 School Closures, Summer 2020
Engaging and supporting parents and their children during remote learning
Reopening of school considerations and instructional plans including:
o Safety and health of adults and children
Planning parameters for closing/quarantine
Planning for the need to cycle between models as conditions shift
Staff deployment
Adult supervision considerations for remote learners
o Secondary school scheduling
e Plans to build relationships, process experiences, and begin grade-level academics
e Metrics to monitor the effectiveness of distance learning (e.g., academics, student engagement, student
perception of quality of distance learning)
e Formative classroom assessments to inform instruction in an online environment
Successes and challenges in the reopening of schools and advice for those who are reopening in the
coming weeks
Professional development for substitute teachers working with remote learning
Teacher union contracts and negotiation
Planning virtual walk throughs and observations
District plans and actions to locate students who are yet to enroll
Examples from districts for addressing social-emotional learning while teaching grade-level priority
content
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CAO Task Force

A subset of the CAOs volunteered to meet weekly for eight weeks to provide guidance for implementing a
districtwide approach to addressing unfinished learning in a just-in-time rather than a just-in-case model.
Additionally, a portion of the task force provided their insights into key considerations for making decisions
about which models would fit best in their district context and resources. This culminated in the development of
CGCS written guidance in these two areas.

i A Addressing Unfinished Learning After COVID-19 School Closures
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P E With funding from the Schusterman Foundation, the Council was able to enlist the help of
Lo e nationally recognized experts in mathematics, English language arts and literacy, special
education, and English as a second language to delineate a rationale and instructional approaches
to address unfinished learning. The document emphasized that school districts would not only
need to address the significant social and emotional toll that the crisis has taken on children, but
also widespread unfinished learning. We have always had students who entered a grade level with
unfinished learning; however, our previous, well-intentioned attempts to use remediation programs had the
impact of keeping students from engaging in grade-level content and resulted in their falling further behind their
peers.




The document highlights key transition grades and illustrates how focusing on essential content for the grade.
This approach provides the space and opportunities to address underlying unfinished learning just in time for all
students to engage in grade level work, and acquire facility with language demands, skills and concepts to
accelerate their learning. To illustrate these approaches, the document provides examples of just-in-time
scaffolds to accelerate student learning in mathematics and English language arts.

https://tinyurl.com/ya4q73f9

The Academic Team also collaborated with Student Achievement Partners on their 2020-21 Priority
Instructional Content in English Language Arts/Literacy and Mathematics. Districts can confidently focus on
instructional content priorities in mathematics (K-8, high school) and ELA/literacy (K-12) for the 2020-21
academic year, and leverage the structure and emphases of college- and career-ready mathematics and
ELA/literacy standards. This enables teachers to spend the necessary time to ensure that students can address the
most essential learning and be prepared for the following school year.

Additionally, the Council completed a 3-part series of webinars that focused on translating the principles of
Addressing Unfinished Learning into curriculum, instruction, pedagogy, and formative assessment. The Council
and Student Achievement Partners developed and facilitated this series, along with experts and urban school
district practitioners, to support and provide examples of implementing the principles of addressing unfinished
learning. Key topics included: (1) how prioritized ELA/literacy and math content and addressing unfinished
learning work in tandem as illustrated through unit design, tasks, and conceptual models, (2) successes and
challenges in addressing unfinished learning while focusing on essential content, and (3) moving this work to
scale. The recordings are available using this link.

Current Activities/Projects

» Supporting Rigorous Academic Standards

Overview

With continued funding from the Bill and Melinda Gates Foundation and the Schusterman Foundation, the Council
works to advance district capacity to implement college- and career-readiness standards, ensuring that all urban
students have access to high-quality instructional materials, interventions, and programming. Additionally, funding
from the Wallace Foundation supports our districts in enhancing the role of principal supervisors as instructional
leaders. With school closures due to COVID-19, the Academic team collaborated within CGCS and with external
partners and consultants to provide support to our members as they faced unprecedented challenges.

Assessing the Quality of District Curriculum and Providing Technical Support to Districts

The academic team led the development of Supporting Excellence: A Framework for
Developing, Implementing, and Sustaining a High-Quality District Curriculum with
principles that are appropriate for all college- and career-readiness standards. This
framework provides instructional leaders and staff with criteria for what a high-quality
curriculum entail. Developed through combined efforts of Council staff together with
school, district academic leaders, and other experts, this first edition framework includes
annotated samples and exemplars from districts around the country. It also provides
actionable recommendations for developing, implementing, and continuously
improving a district’s curriculum. This emphasizes the importance of ensuring that the

C district’s curriculum reflects shared instructional beliefs and high expectations for all
students and clarifies the level of instructional work expected in every school. The document includes a study
guide.



https://tinyurl.com/ya4g73f9
https://achievethecore.org/page/3326/addressing-unfinished-learning-and-essential-content-series

The CGCS academic team provides on-site as well as virtual technical assistance for district curriculum leaders
and their teams throughout the curriculum development and implementation process. We customize our work
for individual districts in determining implications for teaching and learning, curriculum development and
refinement, implementation, and raising student achievement. Such technical assistance is available to member
districts upon request.

Our next step in the curriculum development support process is to publish a second edition of the Supporting
Excellence: A Framework for Developing, Implementing, and Sustaining a High-Quality District Curriculum
that will address culturally responsive learning environments, include current research and best practices on
scaffolding and support for diverse student populations, including English Language Learners, Students with
Disabilities, and gifted students. We will also include additional considerations that will undergird learning
environments to address social-emotional learning and trauma, including discourse in the classroom and specific
teacher moves. The new edition will incorporate additional illustrations of key features that include writing
samples across the content areas. It will include examples that incorporate the use of hyperlinks within
curriculum documents. An advisory committee comprised of Chief Academic Officers, curriculum leaders in
mathematics, English Language Arts, Bilingual education, and Special Education representing our member
districts will provide guidance and feedback during the revision process.

Curriculum Quality Rubric

Based on the Supporting Excellence: A Framework for Developing, Implementing, and
Sustaining a High-Quality District Curriculum, the Academic Team began the development
., ’ of a rubric members can use to evaluate the quality of their curriculum guidance materials
S LA (January 2019-March 2019). During March 2019, the rubric was reviewed by members of
[ == the Task Force on Achievement and Professional Development during the CGCS
Legislative Conference. Moreover, we convened an advisory committee of Chief Academic
Officers, curriculum leaders in mathematics, English Language Arts, Bilingual education, and Special Education
from our member districts to provide additional feedback and test the rubric using their curriculum documents.
The final version of the Curriculum Quality Rubric: A Self-Assessment Tool for Districts is available at
WWW.cgcs.org. It is now in use in curriculum reviews.

Professional Development

The Council continues to work with its membership to develop a framework to explore the more salient features
for developing, implementing, and sustaining high-quality professional development that subsequently results in
changes in instructional practice and enhanced student achievement. In September 2019, an advisory committee
was established. This committee is composed of Chief Academic Officers, curriculum leaders in mathematics,
English Language Arts, Bilingual education, and Special Education representing our member districts. We have
a panel of experts that have agreed to serve as critical friends in support of this work. Additionally, we have
facilitated interviews with several renowned experts who have conducted significant research on effective
professional development.

Since Fall 2019, the committee developed a common definition of and guiding principles for effective
professional development and a draft framework that addresses current challenges in the wake of COVID-19.
The draft framework includes: the definition and key features of a high-quality professional development
program; descriptions of each key feature including “what it is” and “what it is not”; a rubric for self-assessing
the district’s professional development program; and recommendations for evaluating the quality of both internal
and external professional development programs.


http://www.cgcs.org/

Academic Key Performance Indicators

to the one used to develop operational KPIs. Using feedback from the Achievement and

Professional Development Task Force, indicators were selected for their predictive ability
Key P and linkage to progress measures for the Minority Male Initiative pledge taken from a list
of 200 potential KPlIs.

I The Council developed academic key performance indicators (KPIs) in a process similar

Pilot Report

Since SY 2016-17, the indicators were refined and became part of the annual KPI data
collection and reporting. This now enables districts to compare their performance with
similar urban districts and to network to address shared challenges.

» Balanced Literacy and Foundational Skills: Joint Project with Student Achievement Partners

With funding from the Kellogg Foundation, the Council and Student Achievement Partners are collaborating with
San Antonio Independent School District (SAISD) to pilot an augmented approach to balanced literacy. It provides
research-based content and instructional practices to raise the literacy levels of students in K-1 so that they are able
to read grade-level texts and are prepared for success in future grades. During planning year 2019-20, SAISD, CGCS,
and SAP worked collaboratively to build the systems and structures to develop shared buy-in in the pilot schools, to
strategically plan for evaluation, and to prepare for future scaling of implementation throughout the district. Their
twelve pilot schools are receiving strong support in two areas: strengthening their systematic instruction of
foundational reading skills and building their students’ knowledge and vocabulary through using high-quality read
alouds during the literacy block. Representatives from five-member districts are observing the process in order to
guide future planning for implementation in their own districts. Currently, these member districts include: Cleveland
Metropolitan, Charlotte-Mecklenburg, and Denver. Metropolitan Nashville continues to be part of this cohort as the
pioneer district for the Early Reading Accelerators Pilot (ERA). Project leaders developed and facilitated a 3-part
webinar series for continuing district support and implementation of ERA in the wake of COVID-19. In this 3-part
series, hosted by the Council and Student Achievement Partners, experts and urban school district practitioners
presented and discussed: (1) the latest findings about teaching foundational skills and making use of complex text
as part of comprehensive literacy approach and (2) the pedagogy related to teaching foundational skills, including
phonemic awareness to monolingual students and English Language Learners. The recordings for the series and
additional resources are available using this link.

Middle School Science Units developed by OpenSciEd

The Council conducted a virtual meeting, facilitated by OpenSciEd in the fall of 2019, to provide an overview
of the recently released middle school science units, discuss the time schedule for the development and release
of additional units, and share promising data from over 200 field test classrooms to illustrate how these units,
when implemented effectively, can change students experiences in learning science. The Council and
OpenSciEd conducted a follow-up virtual meeting in April 2020 after the release of three additional middle
school units, one per grade level.

OpenSciEd is a project led by ten states and funded by four foundations committed to improving the supply of
high-quality science curriculum aligned to new college and career ready standards. OpenSciEd is producing
freely available units of study at the middle school level designed to address equity gaps in science by reorienting
classrooms to be driven by student interest and curiosity.


https://achievethecore.org/author/48/council-of-the-great-city-schools

» Accessing CGCS Instructional Support Materials

The Council of the Great City Schools developed the following tools to help its urban school systems and others
implement college- and career-readiness standards.

Basics about the Standards

Staircase. Two three-minute videos (one in English and one in Spanish) that explain
the Common Core. This is particularly good for presentations to community and
parent groups. (2012)

https://www.cgcs.org/Page/380

Conversation. Two three-minute videos (one in English and one in Spanish) that
explain how the Common Core State Standards will help students achieve at high
levels and help them learn what they need to know to get to graduation and beyond.
(2015)

http://lwww.cgcs.org/Page/467

Communicating the Standards
L oo Communicating the Common Core State Standards: A Resource for
At o Superintendents, School Board Members, and Public Relations Executives. A
B K s resource guide that helps district leaders devise and execute comprehensive
oot communication plans to strengthen public awareness about and support for college-

and career-readiness standards. (2013)

http://bit.ly/2wi5tu6

Staircase. Two 30-second Public Service Announcements (one in English and one in
Spanish) to increase public awareness regarding Common Core standards for English
Language Arts. Also, two 30-second Public Service Announcements (one in English
and one in Spanish) to increase public awareness regarding Common Core standards
for Mathematics. (2012)

https://www.cgcs.org/Page/380

Conversation. Two 30-second Public Service Announcements (one in English and
one in Spanish) that explain how the Common Core State Standards will help
students achieve at high levels and help them learn what they need to know to get
to graduation and beyond. (2015)

http://www.cgcs.org/Page/467


https://www.cgcs.org/Page/380
http://www.cgcs.org/Page/467
http://bit.ly/2wi5tu6
https://www.cgcs.org/Page/380
http://www.cgcs.org/Page/467

Developing and Aligning Standards-based District Curriculum

Supporting Excellence: A Framework for Developing, Implementing, and Sustaining a
High-Quality District Curriculum. A framework that provides instructional leaders and
staff with a core set of criteria for what a high-quality curriculum entail. This guide
includes annotated samples and exemplars from districts around the country. It also
provides actionable recommendations for developing, implementing, and continuously
improving a district curriculum, ensuring that it reflects shared instructional beliefs and
common, high expectations for all students, and that it focuses the instructional work in
every school. (2017)

https://www.cgcs.org/domain/266

Curriculum Quality Rubric: A Self-Assessment Tool for Districts is a companion resource to
Supporting Excellence: A Framework for Developing, Implementing, and Sustaining a High-
Quality District Curriculum. Districts can use the rubric to assess how well their district
curriculum reflects the seven key features of a high-quality curriculum identified in the
Curriculum Quality Rubric framework. Using the rubric and the framework, districts can revise their curriculum as a
"’"‘""’ part of ongoing improvement and provide substantive guidance and support for teachers and
= administrators.

https://www.cqcs.org/Page/643

Selecting and Using Standards-based Instructional Materials

The Grade-Level Instructional Materials Evaluation Tool-Quality Review
(GIMET- QR), (English Language Arts). A set of grade-by-grade rubrics and a
companion document that define the key features for reviewers to consider in
examining the quality of instructional materials in English Language Arts K-12.
In addition, the tools are useful in helping teachers decide where and how adopted

ﬁﬁ? e classroom materials could be supplemented. The documents align with similar
) B — tools developed by the Council for English language learners. See below.(2015)

ELA/Literacy :_—"'_"'
Grade-Level
Instructional
Materials
Evaluation Tool

Quality Review

While GIMET-QR was designed to support textbook materials adoption, feedback
from Council members using the tool indicates that there are additional uses:

1) to assess alignment and identify gaps/omissions in current instructional materials;

2) to assess alignment of district scope and sequence, and the rigor and quality of instructional tasks and
assessments; and

3) to provide professional development that builds capacity and a shared understanding of the CCSS in
ELA/Literacy and/or Mathematics.

http://lwww.cgcs.org/Page/474
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The Grade-Level Instructional Materials Evaluation Tool-Quality Review (GIMET-
QR), (Mathematics). A set of grade-level rubrics and a companion document that
define the key features for reviewers to consider in examining the quality of
instructional materials in mathematics K-8. The key features include examples and
guiding statements from the Illustrative Mathematics progression documents to
clarify the criteria.(2015)

Mathematics :
Grade-Level z
Instructional =
Material
Evaluation Tool

Quality Review

GRADE

While GIMET-QR was designed to support textbook materials adoption, feedback
from Council members using the tool indicates that there are additional uses:

IE]

1) to assess alignment and identify gaps/omissions in current instructional materials;

2) to assess alignment of district scope and sequence, and the rigor and quality of instructional tasks and
assessments; and

3) to provide professional development that builds capacity and a shared understanding of the CCSS in
ELA/Literacy and/or Mathematics.

http://lwww.cgcs.org/Page/475

Additional Tools and Resources

LEADCS: An electronic toolbox that includes research and additional vetted materials that member districts can use
to make decisions about bringing computer science for all students to scale. This website was designed in partnership
with the University of Chicago team at the Center for Elementary Mathematics and Science Education.

https://www.cgcs.org/domain/290

Alignment Projects: The Council continues to collaborate with Student Achievement Partners to create English
Language Arts projects demonstrating how to adapt textbooks to the rigor of college-and career-readiness standards.
The resources developed through these projects are available at https://achievethecore.org/cateqory/679/create-
aligned-lessons.

Read Aloud Project. A set of classroom tools that explain how to identify and create text-dependent and text-
specific questions that deepen student understanding for kindergarten through grade 2. It contains more than
150 sample lessons.

Text Set Project: Building Knowledge and Vocabulary. A set of classroom tools that include materials and
activities, enabling participants to create and use Expert Packs (text sets) to support students in building
knowledge, vocabulary and the capacity to read independently for grades kindergarten through grade 5. Text
sets are comprised of annotated bibliographies and suggested sequencing of texts to provide a coherent
learning experience for students. This is accompanied by instructional guidance and tools for teachers, as
well as a variety of suggested tasks for ensuring students have learned from what they have read.
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Professional Development on the Standards

From the Page to the Classroom—ELA. A 45-minute professional development video
for central office and school-based staff and teachers on the shifts in the Common Core
in English Language Arts and literacy. The video can be stopped and restarted at various
spots to allow for discussion. (2012). Districts can use portions of the video as a
springboard for enhancing current implementation of the standards and supporting
rigorous instruction.

FROM THE PAGE TO THE CLASSROOM:
Implementing the Common Core State Standards

English Language Arts and Literacy

https://www.cgcs.org/domain/127

From the Page to the Classroom—Math. A 45-minute professional development video
for central office and school-based staff and teachers on the shifts in the Common Core
in mathematics. The video can be stopped and restarted at various spots to allow for
discussion.(2012) Districts can use portions of the video as a springboard for enhancing

Eg@@ b= 4 " current implementation of the standards and supporting rigorous instruction.
. c,mnm.‘;:?@rci y =

https://www.cgcs.org/Page/345

The Great City Schools Professional Learning Platform. A series of 10 video-based courses for school
administrators and teachers to enhance language development and literacy skills for English Language
Learners and struggling readers. (2018)

https://www.cgcs.org/Page/667

Implementing High Standards with Diverse Students

Common Core State Standards and Diverse Urban School Students: Using Multi-Tiered Systems of
Support. A white paper outlining the key components of an integrated, multi-tiered system of
supports and interventions needed by districts in the implementation of the Common Core
with diverse urban students. (2012)

https://www.cgcs.org/domain/146

ACallfor Change: Providing Solutions for Black Male Achievement. A book-form compendium
of strategies by leading researchers that advocates for improving academic outcomes for
African American boys and young men. Areas addressed include public policy, expectations
and standards, early childhood, gifted and talented programming, literacy development,
mathematics, college- and career-readiness, mental health and safety, partnerships and
mentoring, and community involvement. (2012)

https://tinyurl.com/yap8zII8
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Re-envisioning English Language Arts and English Language Development for English
Language Learners. A framework for acquiring English and attaining content mastery across
the grades in an era when new college- and career-readiness standards require more reading
in all subject areas. (2014, 2017)

http://tinyurl.com/yasg9xc4

A Framework for Re-envisioning Mathematics Instruction for English Language Learners. A
guide for looking at the interdependence of language and mathematics to assist students with
the use of academic language in acquiring a deep conceptual understanding of
mathematics and applying mathematics in real world problems. (2016)

http://tinyurl.com/y7flpyoz

Butterfly Video: A 10-minute video of a New York City kindergarten ELL classroom illustrating Lily Wong
Fillmore’s technique for ensuring that all students can access complex text using academic vocabulary and build
confidence in the use of complex sentences as they study the metamorphosis of butterflies.

https://vimeo.com/47315992

Indicators of Success

Assessing District Implementation of the Standards

CALENDAR
OF QUESTIONS
1013-14

Indicators of Success: A Guide for Assessing District Level Implementation of College
and Career-Readiness Standards. A set of indicators districts might use to track
their implementation of college- and career-readiness standards. Indicators are
divided into seven sections, including: vision and goal setting, resource allocation,
parent and community outreach, curriculum and instruction, professional
development, assessment, and student data. Each section provides descriptions of
what “on track” or “off track” might look like, along with examples of evidence to
look at in determining effective implementation. (2016)

http://tinyurl.com/hh6kesd

Calendar of Questions. A series of questions about ongoing
implementation of college- and career-readiness standards, arranged by month,
focusing on particular aspects of implementation for staff roles at various levels of
the district, as well as milestones for parents and students. (2013) These types of
questions are still valid and can be customized for any districtwide project
implementation.

http://cgcs.org/Page/409
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Implementing Standards-based Assessments

Beyond Test Scores: What NAEP Results Tell Us About Implementing the Common Core in Our
Classrooms. An analysis of results on four sample NAEP items—two in mathematics and two
in ELA— that are most like the ones students will be seeing in their classwork and on the
new common core-aligned assessments. In this booklet, the Council shows how students did
on these questions, discusses what may have been missing from their instruction, and outlines
what changes to curriculum and instruction might help districts and schools advance student
achievement. It also poses a series of questions that district leaders should be asking them-
selves about curriculum, professional development, and other instructional supports. (2014)

https://www.cgcs.org/cms/lib/DC00001581/Centricity/Domain/87/Beyond Test Score_
July 2014.pdf

Resources for Parents about the Standards

o A series of parent roadmaps to the Common Core in English Language Arts and literacy,

ROADMAP s grades K-12 in English and grades K-8 in Spanish. (2012)

https://www.cgcs.org/Page/330 (English)
https://www.cgcs.org/domain/148 (Spanish)

|

A series of parent roadmaps to the Common Core in mathematics, grades K-12 in English
ROKDMAP i and K-8 in Spanish. (2012)

https://www.cgcs.org/Page/366 (English)
https://www.cgcs.org/Page/367 (Spanish)

» Building Awareness and Capacity of Urban Schools

Mathematics and Science

Under the leadership of Gabriella Uro, A Framework for Re-envisioning Mathematics Instruction: Examining the
Interdependence of Language and Mathematical Understanding, informed the work of a Joint Procurement
Project, to use the Council’s joint purchasing power as an alliance to more effectively influence the market to
produce higher quality materials that reflect the interdependence of language and mathematics for English
language learners. This project included a Materials Working Group, composed of district practitioners and
experts in mathematics and English language acquisition. This group provided concrete feedback to selected
vendors on their revised units in their proposed materials.
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On February 19, 2019, the Los Angeles Unified School Board approved the establishment of a nationwide “bench
of contracts” with three publishers who have met the Council’s pre-determined quality criteria for ELL math
materials: Curriculum Associates, LLC; Imagine Learning, Inc.; and Open Up Resources. This means that any
school district in the nation can now use these contracts to purchase the vetted materials to support teachers of
English learners.

» Curriculum, Research, and Instructional Leaders Meeting

Due to COVID-19, the Council canceled the 2020 Curriculum, Research Directors and Instructional Leaders
Meeting. However, the 2019 Curriculum, Research Directors and Instructional Leaders Meeting took place June
24-27 in San Diego, California with a focus on the root causes and current district efforts to support the lowest
performing students across member districts. Participants engaged in discussions focused on identifying and
sharing supports employed across member districts for students in abject poverty, students with disabilities,
English learners, students with interrupted formal education, young men and women of color, and other
traditionally marginalized students. Key areas of focus included:

e how youth development and the relationship between trauma, social emotional learning affect academic
achievement

e how the knowledge of neurobiological and socio-behavioral science of adolescent development can be
applied in educational systems to promote adolescent well-being, resilience, and development by
addressing structural barriers to achieving academic success

e how districts intentionally address the needs of student populations that pose the greatest challenges and
identifying those practices which have the potential for overcoming barriers to student success

e how districts intentionally plan and implement collaborative professional development for teachers of
students with disabilities, English language learners, and general education teachers for overall academic
success in urban districts

The conference featured a preconference presentation from the Council’s Research Team to engage participants
in a walkthrough of the Academic Key Performance Indicators (KPIs) and topics in the KPI Report. This included
opportunities for participants to interpret the results, assess the quality of the CGCS indicators, and determine
next steps for using this data in strategic planning at the district level.

Kisha Stanley, Senior Director of Volunteerism for the United Way of Greater Atlanta and her team, engaged
participants in a “Poverty Simulation” of what it might be like to be a part of a family with a low-income trying
to survive from month to month. The purpose of this simulation was to provide participants with a shared
experience of living in poverty for a month as a springboard to our opening session that included discussing
insights and considerations about how current structures and policies in urban districts can better serve the needs
of our most vulnerable student populations.

Elizabeth Cauffman, Professor of Psychological Science, Education and Law Department of Psychological
Science, University of California-Irvine, shared information from a recently published report authored by the
National Academies of Science, Engineering and Medicine, The Promise of Adolescence: Realizing Opportunity
for all Youth. Dr. Cauffman connected our morning discussions to an examination of the neurobiological and
socio-behavioral science of adolescent development, health, well-being, resilience, and agency including the
science of positive youth development. She focused on how this knowledge can be applied to institutions and
systems so that adolescent well-being, resilience, and development are promoted and that educational systems
address structural barriers and inequalities in opportunity and access. Additional information and
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recommendations were shared from the report, and subsequent discussions focused on how these
recommendations impact education in urban school districts.

The School District of Palm Beach County won the 2019 Making Strides Together Award for its cross-functional
teaming in planning, implementing, and monitoring progress on its use of Systems Analysis/Master Schedule
(SAMS) cycles to ensure equity of access to and academic success in advanced and accelerated coursework for
underrepresented students in specific demographics or minority student populations. This collaborative effort
brought together Divisions of Performance Accountability, Information Technology, Human Resources,
Curriculum, and Regional Administration.

» Academic Strategic Support Teams and Technical Assistance Partnering

Districts continue to request strategic support team visits to answer specific questions raised by their
superintendents for an objective analysis of their academic program. The School District of Philadelphia had a
strategic support team visit January 2020 to examine the district’s implementation of its math and reading
programming. The team provided feedback as well as actionable recommendations designed to help the district
improve student achievement in mathematics and reading.

In December 2019, the CGCS team led by Robin Hall assisted the Atlanta Public Schools’ leadership team in
identifying opportunities for strengthening the organizational, operational, and instructional effectiveness of its
Teaching and Learning Department. In July 2019, we also provided feedback on curriculum documents for
mathematics and English Language Arts in support of a CGCS team led by Gabriela Uro for Providence Public
Schools. February 5-12, 2019, we assisted the CGCS team led by Gabriela Uro in making recommendations to
Puerto Rico on its Bilingual Initiative.

January 14-17, 2020, the Council conducted a Strategic Support Team visit in The School District of Philadelphia
that focused on reviewing aspects of the instructional program and making recommendations on how to improve
that program to increase the academic achievement of students in the district. The final report was presented to
the Board in February 2020.
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TEXTBOOK AND BASAL SURVEY
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Textbook and Basal Survey

Below is atextbook survey we would like for you to completein the areas of Englist
interested in the basal textbooks and the technology resources that the district sug
spreadsheet to the appropriate personnel to be completed. Return the completed:

District Name:
Contact Name:
Email Address:

1. Please list each basal and textbook that your district central office supports with
development for Mathematicsin grades K-5.

Product Name Publisher Year

3. What Learning Management System (LMS) is your district using to perform activi
collect work, communicate with students, and host asynchronous lessons?

Used for ELLs
Name ofthe LMS Grade (Y/N)

5. Pleaselist the Instructional Technology programs (apps) in broad use. (ex. i-
Ready, Dreambox, IXL)
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Name of the Program

Subject(s)

Grade(s)
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1 language arts/literacy and mathematics. We are specifically
yportsin ELA and mathematics. Feel freeto circulate the
spreadsheet to rhall@cgcs.org by December 21, 2020.

written guidance and/or professional

Used for ELLs | Used for
Edition Grade |(Y/N) SWD (Y/N)

tiessuch as assign and

Used for SWD (Y/N)
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2. Please list each basal and textbook that your district central office supports with written guidance and/or profe
development for Readingin grades K-5.

Name of the Textbook Publisher Year Edition Grade

4. List your district's systematic phonics/foundational skills program. (ex. Intro Reading, Wilson Language
Training, CORE)

Used for Used for
Name of the Program Publisher Grade(s) ELLs(Y/N) |SWD (Y/N)
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:ssional

Used for
ELLs (Y/N)

Used for
SWD (Y/N)
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Part I: Overview

Purpose

This guide aims to present district instructional leaders and staff with a core set of criteria for what
high-quality professional development entails. What makes this particular document different and
useful is the focus on practical issues of district-level implementation in multiple teaching and
learning environments. This is a guide designed by practitioners for practitioners, and it was
important to the advisory committee and project team to develop a resource that provides clear,
concrete guidance for district leaders based on our collective experience with best practices—and
common pitfalls—in selecting, designing, implementing, and sustaining high quality professional
development that not only represents what has traditionally worked in the past, but is nimble
enough to meet the demands of the present.

Of course, the landscape of public education has changed drastically since work on this document
began. In the wake of the COVID-19 pandemic and nationwide school closures, school districts
have had to quickly adjust the way they support and equip teachers and staff to meet the needs of
students in a virtual environment. The challenge in supporting and advancing this work, then, is to
highlight both the enduring design features of effective professional development, while
documenting and sharing the innovative and promising work being done across districts to support
teaching and learning amidst rolling school closures and a stubbornly persistent worldwide
pandemic.

To this end, the guide includes not only a discussion of the research, preconditions, and design
principles for effective professional development programming, but annotated exemplars from
districts around the country and a set of guiding questions to ensure that a district’s professional
development programming meets the new and changing needs of teachers and maintains common,
high expectations for all students. At the same time, we have endeavored to create a forward-
looking, values-driven blueprint for the kind of professional learning opportunities that we feel
would propel instructional excellence and equity in our nation’s public schools.

For the purposes of this framework, we will be addressing professional development for teachers,
principals, and other school-based and central office instructional staff that is either designed,
developed, provided, overseen, or supported by the district. Of course, the reality of extended
virtual learning over the past year has meant that parents and other caregivers are supporting
student learning in more critical ways than ever before, and this presents districts with a whole
host of questions pertaining to the resources and outreach that might be necessary and appropriate
to integrate them more intentionally into the instructional process. These questions are important
and will clearly have an impact on the reach and efficacy of instruction for the foreseeable future.
But for now, we want to take the opportunity to define professional development for district staff
and leaders, to identify the preconditions that should exist to ensure the effective implementation
of professional development, and to share what urban districts across the country are doing, what
they can do, to provide the kinds of preparation that teachers and other instructional staff and
leaders will need to support students and advance learning in the coming school year and beyond.

27



Defining Professional Learning and Development

Creating an organizational culture of high standards, inclusivity, and respect and advocacy for
diversity requires a workforce that shares not only common instructional objectives and strategies,
but a sense of urgency and ownership for the achievement and outcomes of all students.
Professional development, therefore, is the mechanism by which a district signals its expectations
and respect for educators, as well as its instructional vision and values. It is through the articulation
of shared standards, assessment, professional development, and evaluation that a district creates
an overarching “picture” of what educational excellence and equity should look like across the
system, and how the diverse instructional needs and unfinished learning of students should be
addressed in the context of grade-level content and rigor.

In this context, high-quality professional development for teachers of all students, as well as other
school-based and central office instructional staff and leaders, comprises a coherent program of
ongoing adult learning designed to improve and enrich the knowledge and skills of educators, and
by extension the academic prospects of students. By “coherent,” we mean that professional
development is thoughtfully and collaboratively planned; aligned to the district’s instructional
standards and evaluation system; and consistent with the vision and beliefs a district holds—as
well as the current understanding in the field—about what and how students should learn, what
they are capable of achieving, and the role that teachers and leaders play in enabling all students
to reach their potential in any learning environment.

These professional growth opportunities are purposefully selected and customized to the roles,
responsibilities, and needs of the intended audience. They build educator capacity and agency by
focusing on job-required competencies, content knowledge, mindsets, and behavior, while at the
same time explicitly attending to how students learn, and the instructional, social, and emotional
needs of a diverse student body.

High-quality professional development is not a one-time occurrence or event, but rather an
essential component of a district’s long-term improvement process. As such, it should be designed
as a continuous cycle of both structured and job-embedded learning through which educators have
the opportunity to work together with their peers, to reflect on their practice, and to develop
progressively more sophisticated understanding, knowledge, and skills. This learning, however,
must be actionable and contextualized within the framework of daily classroom life—whether
those classrooms are physical or virtual. The ultimate goal is not just to create more expert teachers,
staff, and leaders, but to systematically change and improve the educational experiences and
outcomes of students.

What the Research Says

The advisory committee spent a good deal of time investigating the research on professional
development, looking for indications of what ultimately results in improvements in educator
practice coupled with increases in student achievement. While this research base may be extensive,
it is far from definitive when it comes to identifying any one program or approach that is

28



guaranteed to work in all districts or contexts. Moreover, there is very little research that
specifically addresses the kinds of training K-12 teachers need—and the new modes of providing
this training—in a virtual or hybrid learning environment.

Nonetheless, we can look to the research to help us identify general features or characteristics that
best support and advance the quality of instruction in service of student achievement—whether
this instruction occurs in a physical classroom or in a virtual space. In one meta-analysis
researchers identified 35 well-defined studies that reported a positive impact on teacher practice
and student outcomes. The researchers then identified the prevalent features of the most effective
professional development programs for teachers (Darling-Hammond, Hyler, Gardner, & Espinoza,
2017).

Of these prevalent features, the advisory committee focused on four in particular: a focus on
content, support for collaboration, provision of feedback and reflection, and personalized coaching
and support. Again, these are features that make professional development effective regardless of
whether we are preparing teachers for in-person, hybrid, or virtual instruction. Here is a closer
look at these four features.

e A focus on content. In general, research suggests that the most effective professional
development programs focused on how to teach specific content and how students learn
that content, in conjunction with the materials that are being used in the classroom
(Lynch, Hill, Gonzalez, & Pollard, 2019). This type of professional development
provides teachers the opportunity to study their students’ work, test out use of the
curriculum materials with their students, and discuss the impact of a particular
pedagogical approach on student learning in the content area. In this way, discipline-
specific, content-focused professional development supports teaching and learning within
the classroom context (whether physical or virtual), as opposed to generic professional
development delivered externally or divorced from teachers’ school or district contexts
(Darling-Hammond, Hyler, Gardner, & Espinoza, 2017).

e Support for collaboration. There is a positive association between teachers participating
in professional development together with their co-workers—as well as teacher’s
participation during curriculum implementation meetings— and increased student
achievement. These findings suggest the importance of teachers having opportunities to
discuss instructional innovations with colleagues and address issues that arise when
implementing new instructional approaches (Lynch, Hill, Gonzalez, & Pollard, 2019;
Penuel, Sun, Frank, & Gallagher, 2012; Darling-Hammond & McLaughlin, 1995). This
may be even more important in a virtual context, as even seasoned teachers are dealing
with unprecedented instructional challenges. Moreover, this is consistent with the idea
that formal or informal learning communities among teachers can act as powerful
mechanisms for teacher growth and development (Desimone, 2009).

e Feedback and reflection. Professional development models associated with gains in
student learning are intentional about building in time for reflection and feedback,
ensuring that teachers can think about, receive input on, and make changes to their
practice. This often includes opportunities to share both positive and constructive
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reactions to lesson plans, demonstration lessons, or videos of instruction (Darling-
Hammond, Hyler, Gardner, & Espinoza, 2017). While feedback and reflection are two
distinct practices, they work together to help teachers become proficient with practices
that they may have learned about or seen modeled during professional development
(Darling-Hammond, Hyler, Gardner, & Espinoza, 2017). Specifically, teachers self-
reported that the most effective feedback provides a clear vision of success and an
accurate assessment of their strengths and challenges in meeting these expectations
(TNTP, 2015). In this way, job-embedded feedback and reflection are likely to improve
the chances of success for instructional reforms, as instructional practices that are new
and unfamiliar are more likely to be accepted and retained when they are perceived as
increasing one’s competence and effectiveness (Guskey, 2000).

e Personalized coaching and support. A recent meta-analysis of 44 studies of teacher
coaching programs found that coaching had a larger effect size on instructional change
than previously reported effect sizes measuring the differences between novice and
experienced teachers—traditionally one of the largest factors determining teacher
effectiveness. These authors characterized effective coaching as individualized (one-on-
one), intensive (at least every couple of weeks), sustained (throughout a semester or
year), and focused (deliberate practice on specific skills), with an observation and
feedback cycle (Kraft, Blazer, & Hogan, 2017). Additionally, effective coaches were
experts in their field who could model research-based practices in the classroom and
could enhance teachers’ knowledge and instructional skills through cycles of instructional
planning, discussion, job-embedded reflection and feedback, supporting teachers’ efforts
to incorporate these practices in their own classrooms. To this end, coaches need an
understanding of adult learning theory, which differs from how children learn, as teachers
wrestle with changes in practice. To effectively support classroom teachers, they must
challenge teachers’ assumptions and provide continuous support as teachers make
connections between new learning, their existing knowledge, and previous experience
(Merriam, 2008). It is therefore important that coaches respect teachers’ existing
knowledge and experience and provide meaningful feedback (Paige, 2002; Hurd, 2002;
Creane, 2002, Griffiths, 2005).

It is also important to note that while coaching was found to have a significant positive
impact, this impact was typically not evident after the first year of placement (Campbell
& Malkus, 2011), underscoring the point that coaching should be designed and
implemented as a long-term investment.

Additionally, the research found that the most effective professional development programming
incorporates active learning (Desimone, 2009; Garet et al., 2001; Loucks-Horsley et al., 1998),
uses models of effective practice (Wilson, Rozelle, & Mikeska, 2011), and is of sustained duration
(Darling-Hammond, Hyler, Gardner, & Espinoza, 2017; Desimone, 2009). Moreover, the research
suggests that it is through the combined power of multiple features that professional development
best achieves its goals of changing practice and improving instructional outcomes.
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Lessons from the Field—UNDER CONSTRUCTION

Part 11: Preconditions and Design Principles
Preconditions for Implementing High Quality Professional Development

Regardless of the management approach of a system, whether highly centralized or more tilted
toward site-based management and autonomy, the district has a vital role to play in providing and
overseeing professional development for instructional staff and leaders at both the central office
and school levels. Perhaps nowhere is this district role clearer than when we look at the
preconditions necessary for building and sustaining a program of high-quality professional
learning. Preconditions, for the purposes of this framework, can be defined as a cross-cutting set
of organizational structures, actions, and commitments that should ideally be in place in order to
support the development and implementation of high-quality professional development.

In particular, professional development programming has the best chance of improving instruction
systemwide if —

e The district has defined and consistently communicated a strong, unifying vision for
high-quality school and classroom practice built on rigorous college- and career-readiness
standards, inclusivity, and high expectations for all students. This vision reflects a
district’s commitment to and advocacy for instructional equity and excellence.

e The district has conducted a comprehensive assessment of the professional
development needs of all teachers, as well as instructional support staff and leaders.
This needs assessment was conducted as a collaborative, inclusive process that leveraged
the expertise and perspectives of a diverse range of educators, and took into account
factors such as observation data, student work and achievement data, the technology and
resources necessary and available to deliver quality instruction in an in-person,
virtual, or hybrid learning environment. It is essential that professional development
planning start from this assessment of school, teacher, and student needs, rather than
being driven by a revolving door of new initiatives or partnerships.

e Based on this needs assessment and the district’s instructional vision, the district has
developed a comprehensive, multi-tiered professional development plan and has
allocated the resources necessary to support and evaluate the work over multiple school
years. This includes providing educators with the technology and tools necessary to
support distance learning.

e The district has established a culture of data-driven instruction, meaning that there is
an expectation that student progress data—including data from formative assessments—
are regularly and systematically collected, analyzed, and used to inform decision-making
in areas such as the professional development needs of teachers and school leaders.

e The district has established a cultural norm of openness and collaboration in service
of continuous improvement. This may mean an open-door policy where teachers
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regularly welcome others into their classroom—whether physical or virtual—for
nonevaluative peer observation, discussion, and feedback to improve instructional
practice. It may also mean that the district has created structures such as professional
learning communities and common planning time to provide opportunities for ongoing
collaborative work and reflection—even in a virtual environment—to sustain and deepen
whatever learning occurs in professional development.

e [Ifapplicable, the district has negotiated with the local teachers’ union to carve out a
sufficient amount of time throughout the school year for the professional
development, coaching, and focused collaboration of school-based personnel.

e District leadership is a highly vocal and visible champion of diversity and equity,
continuously working from the top to engage staff at all levels and across central office
departments, staff, and schools build a culture of shared accountability for student
achievement. In particular, the district has communicated, reinforced, and acted on a
message of collective responsibility for the academic outcomes of English language
learners and students with disabilities.

e The district has adopted structures and policies that break down siloes and promote
strong working relationships among central office departments in support of
schools. In our extensive work with school districts, we have observed that engaging staff
across departments—not only various content areas and levels such as elementary and
secondary, but departments that oversee English Language Learner programs, special
education, gifted and talented programs, career and technical education, etc.—is essential
in planning and implementing professional development that is consistent and meets the
full range of schools’ instructional needs.

An additional consideration that is both a design feature and a precondition is the need for districts
to ensure broad-based teacher and leader buy-in for professional development programming. This
is often one of the key reasons that districts involve representative samples or working groups of
teachers, principals, principal supervisors, and other school-based instructional staff in the design,
review, and selection of professional development programs or approaches. Another critical
strategy for boosting understanding and support is clear, consistent communication with schools
about the rationale and purpose of professional development offerings. Ideally, teachers and
leaders need to not only understand the changes in instructional approach and expectations that the
district is trying to reinforce with professional development (the “what”), but why instructional
approaches need to change—i.e., the additional value that new approaches will offer that
instructional standards of the past did not.

A district can also build trust and support among teachers and leaders by ensuring that professional
development is aligned not only to the instructional vision and standards of a school system, but
to the assessments and the evaluation of teachers and leaders. If teachers feel that professional
development is irrelevant or disconnected to the challenges they face in their everyday work, the
content standards they are being asked to meet, or how they are evaluated, then that professional
development has little hope of changing classroom instruction in a meaningful or sustainable way.
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Principles for the Design and Implementation of High-Quality Professional Development

Based on our exploration of the research and lessons from the field, as well as the process of
articulating a definition of and preconditions for high-quality professional development, we can
now point to a core set of design features and principles. These principles touch on the “why”
(What is the purpose of professional development? How does it serve students, teachers, leaders,
and the district as a whole?), the “what” (What knowledge or skills should professional
development provide or focus on?), the “who” (Who are we targeting? Who should have access to
professional learning opportunities, and who should be deployed to provide and reinforce this
professional learning?), and the “how” (How should professional development be structured,
delivered, and evaluated to best improve instructional outcomes?). Some of these principles reflect
the kinds of preparation all instructional staff and leaders require to be effective in their roles,
while other features and principles are more tightly focused on professional development for
classroom teachers. While we don’t delve into the details of how to translate these principles into
practice until the next section, it is helpful to start out with a common set of beliefs about how
professional development should be conceived, designed, and implemented in order to effectively
change teacher practice and improve instructional outcomes.

The “Why”

e To begin, high quality professional development should be designed and implemented to
address both current and enduring patterns of student and teacher assets and needs
across the district. Starting from an assessment of assets and needs is a very different
proposition from the initiative- or vendor-led approach to professional development planning
in many districts. The process of designing or selecting professional development should
therefore start from an understanding of both immediate needs arising from new modes of
virtual or hybrid instruction, as well as what a district wants to achieve or change in the long
term through a shift in instruction. The district should then work backward to define what
kind of professional development can get them there.

e Professional development should be transparent around change as the primary goal. Even
aside from the need to master new technologies and modes of instruction, the purpose of
professional development should be to change and enhance the way teachers currently teach
and have been trained to teach, sometimes over the course of long careers, to improve student
achievement.

e Professional development should serve as the mechanism for translating a district’s
instructional vision and standards into practice. To this end, professional development
should be aligned to a district’s curriculum and evaluation system and build the capacity of
teachers and schools to measurably improve student outcomes. It is only through the
seamless integration of these components that professional development will earn the trust
and support of teachers and administrators.

e Professional development should also reflect a district’s appreciation and respect for
diversity, allowing a school system to deliver on its commitment to creating learning
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environments that are inclusive, culturally responsive, and equipped to meet the needs
of all students, especially those that have historically been marginalized.

As a forum for collective growth and learning, professional development should instill all
teachers and staff with a sense of community built on mutual respect, foster
collaboration, and promote shared ownership of the work at the grade, school, and even
district level. While personalized coaching and support is critical to address specific,
individual needs, collective professional learning is where districts create impact and change
on a larger scale.

The “What”

In order to build buy-in and widespread implementation, it is critical that professional
learning address high-leverage approaches to meeting the daily demands of instruction or
school leadership rather than focusing solely on frameworks or theory. This connection to
reality is especially critical when this reality involves the new demands of virtual or hybrid
instruction. Teachers—and those that support and oversee them—require real-time support
and guidance on how to adjust their instruction and effectively engage students in learning.
This involves a whole host of new skills and responsibilities, including knowing how to use
technology and online learning platforms to manage a virtual classroom, how to identify
signs of student distress or disengagement and rebuild a connection with them through
outreach and social-emotional support, and how to strategically involve parents or caregivers,
who have become not only stakeholders but partners in the work of ensuring student
progress.

However, professional development should avoid falling into the trap of simply covering
teaching strategies or “tips and tricks,” particularly for students with unique needs. As much
as ever, professional development should focus on building teachers’ knowledge of
content, how children learn, and Tier 1 instruction, ensuring that they are prepared to
advance deep conceptual learning among students with multi-faceted needs.

Professional development should also provide teachers with the skills necessary to
effectively select and employ interventions for struggling students and students with
special needs in service of grade-level instruction. Of course, in any school or district there
will need to be a corps of teachers and support staff with specialized knowledge and skills for
supporting students with special needs. This doesn’t take away from the fact that all teachers
need to be prepared to support all of the children sitting in—or logging onto—their classes.
Moreover, the district should ensure that professional development for specialized
instructors or support staff is fully aligned to district instructional standards and not
approached as an afterthought or an undertaking outside of its primary educational mission.
Specialized training should be fully incorporated into the planning and implementation of
districtwide professional development, sending the message that these teachers, and the
children they support, are a core priority for the district.

Professional development should alert teachers in advance to patterns of student challenge
with specific units or lessons, and will need to equip teachers to address unfinished
learning without compromising student access to grade-level content and instructional
rigor. To avoid widespread remediation, professional development will need to instill the
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message—and provide teachers and leaders with the skills— to employ just-in-time
instruction, prioritize content and learning, focus on the depth of instruction rather than the
pace at which topics are covered, identify gaps in knowledge without misusing or
misinterpreting standardized testing, and maintain the inclusion of all learners. For more
information, please see Addressing Unfinished Learning After COVID-19 School Closures
and Supporting English Language Learners in the COVID-19 Crisis.

Professional development should inform teachers about the instructional resources
available to them and provide the guidance necessary to effectively use these resources
to support student learning. Particularly if teachers are engaged in distance learning and
have limited interaction with peers or administrators, they might not be aware or know how
to access, select, or use the wealth of materials, guides, and videos that many districts have
developed to assist them.

To the extent possible, professional development should be data- and evidence-driven,
highlighting best practices from the field. While there is limited data currently on how to
best support and improve online and hybrid instruction for K-12 students, districts should
connect with their peers in other school districts to stay informed about the promising
professional development programming being developed and delivered across the country, as
well as other promising practices in the shared effort to strengthen instruction during school
closures and beyond.

Professional development should instill inclusive, equitable practices. Whether delivering
instruction to a class of diverse learners or employing small group instruction, teachers
should ensure that students who are struggling are not segregated or set aside. These students,
who may include English learners, students with disabilities, or students disproportionately
affected by school closures or the COVID-19 pandemic, need access to the core curriculum
and the opportunity to interact and learn alongside their peers.

To this end, professional development should address teachers’ beliefs and biases
concerning the capacity of students with specialized learning needs to meet grade-level
standards. Ultimately, student success is driven not only by the quality of instruction but by
high expectations and a shared belief in the potential of all students.

Professional development should address any weaknesses or gaps in the district’s
instructional materials to enable teachers to identify and use high-quality resources to
provide comprehensive instruction to their students.

Professional development should also provide teachers with guidance and models for
addressing the learning needs of more advanced students.

Professional development should be designed to enrich reflection and decision-making
about instructional practice. For teachers and coaches, this might mean nurturing the aptitude
and insight they need to assess student needs and the progression of student thinking to tailor
instruction in innovative ways. This will help to ensure that all students are engaged in
rigorous learning and meeting grade-level standards. It should also prepare teachers to make
informed decisions in the selection or development of instructional materials aligned to
college-and career-readiness standards. For school leaders, professional development should
hone their role as decisionmakers on a schoolwide basis, providing them with knowledge on
what to look for when observing physical or virtual classes, how to identify quality

35


https://www.cgcs.org/CMS/LIB/DC00001581/CENTRICITY/DOMAIN/313/CGCS_UNFINISHED%20LEARNING.PDF
https://www.cgcs.org/cms/lib/DC00001581/Centricity/Domain/313/CGCS_ELL%20and%20COVID_web_v2.pdf

instruction and areas in need of improvement, how to assess the level of student work
samples, and how to be strategic and intentional in addressing these needs in their
professional development planning.

Professional development for both teachers and leaders should provide the skills necessary to
analyze and apply data on student needs and progress to drive instruction and planning. As
mentioned above, in the aftermath of school closures and interrupted learning due to the
pandemic, the ability to appropriately interpret student data is more critical than ever. The
danger of misusing assessment data is discussed in more detail in Unfinished Learning After
COVID-19 School Closures and Supporting English Language Learners in the COVID-19
Crisis. In sum, teachers and administrators should be careful in their use of standardized
testing data, relying instead on instruction as a means of identifying and attending to student
learning needs.

The “Who”

Professional learning opportunities should be widely accessible to the entirety of the
instructional workforce. This includes teachers providing instruction in English language
development and specialists providing services and instruction to struggling students and
students with disabilities, as well as paraprofessionals, long-term substitute teachers, and any
other educator that is teaching students. It also includes coaches, instructional specialists,
school psychologists and counselors, nurses, clinicians such as physical therapists, and
school-based administrators and leaders such as assistant principals, principals, and principal
supervisors. Shared professional learning that reinforces a district’s va